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ABSTRACT

Over-identification of ELLs 1n special education and related services is a common, yet avoidable,
problem. Assessment and eligibility determinations are complex processes that require thinking
outside of the parameters of any one standardized test. This presentation will explain how
appropriate and research-based assessment methods will assist teachers and members of the CST

in accurately 1dentifying a difference from a disability.



LEARNER OBJECTIVES

Discuss NJ’s cultural and linguistic diversity

Specify federal and state laws in appropriate and unbiased assessment

Explain the importance of accurately identifying a speech, language and/or learning difference
from a disability

Describe methods that can be used to differentiate a difference from a disability



CULTURAL AND LINGUISTIC DIVERSITY

* Child-rearing practices

= Ethnicity

= Experience

» Gender/gender identification

= (GGenerational views

* Nonverbal behaviors

= Perceptions and beliefs about age and disability
= Race

= Religion

= Rules of interaction

= Sexual orientation

= Socioeconomic status

= QOral, written, and/or manual language use

(ASHA, n.d.)



RACIAL & ETHNIC DIVERSITY IN NJ
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CULTURAL & LINGUISTIC DIVERSITY IN NJ

" Income & Poverty
= Median household income - $72,702
= Persons in poverty — 10.4%

= Language & Culture
= Language other than English spoken at home (5 years +) — 30.7%
= Foreign born —21.8%

= Education
= High school graduate or higher — 88.9%
= Bachelor’s degree or higher — 37.5%



PURPOSES OF STANDARDIZED TESTS

Determine eligibility for special education and related services

Monitor student performance

Compare students within and across states

Verity if students are learning what they should have learned

Hold schools and teachers accountable
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STANDARDIZED TESTS AND ELL STUDENTS

FOR A FAIR SELECTION
EVERYBODY HAS TO TAKE
THE SAME EXAM: PLEASE

CLIMB THAT TREE




IDEA 2014

= 20 U.S.C. § 1414(b)(2) - In conducting the evaluation, the local educational agency shall:
(A) use a variety of assessment tools and strategies...

(B) not use any single measure or assessment as the sole criterion for determining whether a
child is a child with a disability...

(C) use technically sound instruments. ..




IDEA 2014 (Cont.)

= 20 U.S.C. § 1414(b)(3) - Each local educational agency shall ensure that:

(A) assessments and other evaluation materials used to assess a child under this section---
(1) are selected and administered so as not to be discriminatory on a racial or cultural
basis;
(11) are provided and administered in the language and form most likely to yield accurate

information on what the child knows and can do academically, developmentally, and
functionally...

(i11) are used for purposes for which the assessments or measures are valid and reliable

= 20 U.S.C. § 1414(b)(5) — In making a determination of eligibility under paragraph (4)(A), a
child shall not be determined to be a child with a disability 1f the determinant factor for such
determination 1s—

(A) lack of appropriate instruction in reading...
(B) lack of instruction in math
(C) limited English proficiency




THE NJ ADMINISTRATIVE CODE

Use standardized

tests, if appropriate Use assessments with racial

or cultural bias

Apply informed

clinical opinion Rely on a single

procedure

Determine eligibility
due to limited English
proficiency or lack of
instruction

Utilize valid and
reliable assessments

Ensure assessments are
normed on a
representative population



STANDARDIZED TEST BIASES

Task
Familiarity

Vocabulary Language

Bias

Question/Test
Format

Dialect




NORMATIVE SAMPLE CONCERNS

= Does the normative sample adequately represent the individual’ s background?

= Are people with disabilities included in the sample?

= Basing the normative sample on current census data does not eliminate cultural
and linguistic biases (Stockman, 2000).



NORMATIVE SAMPLE OF P1S-5

Race/Ethnicity % of Sample

White 53.7%
Hispanic 23.9%
African American 14.2%
Asian 4.0%
Other 4.2%
English 98.3%
Spanish 1.4%
Chinese 0.3%
Other 0.5%




NORMATIVE SAMPLE OF PLS-5 (Cont.)

African American
Appalachian/Ozark
Central Midland
Chinese Influenced
Eastern New England
Mainstream American
Middle Atlantic
New York City
Spanish Influenced
Southern

Western Pennsylvania
Other

4.2%
0.1%
0.1%
0.5%
0.4%
78.9%
0.4%
0.6%
0.6%
4.4%
0.0%
0.5%



STANDARDIZED TEST TRANSLATIONS

Age expectations for speech sound acquisition and grammatical markers are different for each
language

Familiarity with vocabulary varies in different linguistic communities

Psychometric properties (e.g., validity) are lost when a test is translated

Languages have different morphological, syntactical, semantic, and phonological features and
rules



REDUCING BIAS
Appropriate Assessment of ELL Students

Interview parents and teachers

Modify standardized tests

Use dynamic assessment

Compare individual’s performance to published data for their cultural/linguistic background

Compare individual’s performance to that of their speech community

Complete a BICS/CALP analysis



PARENT INTERVIEW

Parents’ highest educational level
Family history of speech, language, and/or learning problems

How the child’s speech and language development and skills compare to siblings and/or or to
peers in the same speech community

Significant changes in the family structure
What exposure the child has had to different languages or dialects

If performance during the evaluation was typical
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Child’s motor skills

@

10 examples of best communications and where it breaks down

(Leaders Project, 2015)



PARENT INTERVIEW

Language and Dialect Acquisition and Exposure

Language(s) and dialect(s) the child and family speak
= Age acquired the language(s) and dialect(s)

=  Duration of exposure

* Frequency and setting of exposure and use

= Parents’ and child’s country of origin



EACHER INTERVIEW

Student’s grade-level performance in reading and math
Supports the student may need

Student’s strengths and weaknesses

Progress the student has made over time

If the student's English language skills are typical

If our impressions of the student’s skills are consistent with his usual performance in class and
at school

(Crowley, Friedman, & Tancredi, 2006)



MODIFY STANDARDIZED TESTS

Modify administration procedures to allow extra time for a response

Increase the number of practice items

Reword test instructions

Continue testing beyond the ceiling

Ask the student to explain an incorrect response

*Note that any modifications invalidate a standardized test



DYNAMIC ASSESSMENT

Interactive

Test = Teach = Retest

Identifies zone of proximal development

Provides embedded instruction

Minimizes effects of previous experience

= Appropriate for ELL students



TYPES OF DYNAMIC ASSESSMENT TASKS

= Non-word repetition
= Unbiased by SES and parent education level
= Assesses language learning

= Fast-mapping
= Assesses a child’ s ability to learn new words
= Done during play activities

= Clinician gives the child exposure to novel words and then probes for comprehension and production
of these words

* Graduated Prompting

= Not a typical mediated learning experience
= Uses scripted, graduated prompts

= Children receive points based on the number of prompts needed to achieve a correct response



SELECT DYNAMIC ASSESSMENT STUDIES

= Hasson, N., Camilleri, B., Jones, C., Smith, J., & Dodd, B. (2013). Discriminating disorder from
difference using dynamic assessment with bilingual children. Child Language Teaching and
Therapy, 29(1), 57-75.

= Kapantzoglou, M., Restrepo, M. A., & Thompson, M. S., (2012). Dynamic assessment of word
learning skills: Identifying language impairment in bilingual children. Language Speech and
Hearing Services in Schools, 43, 81-96.

= Patterson, J. L., Rodriguez, B. L., & Dale, P. S. (2013). Response to dynamic language tasks among
typically developlng Latino preschool children with bilingual experience. American Journal of
Speech-Language Pathology, 22(1), 103-112.

" Pena, E. D., Gillam, R. B., & Bedore, L. M. (2014). Dynamic assessment of narrative ability in
Enghsh accurately identifies language impairment in English language learners. Journal of Speech,
Language, and Hearing Research, 57, 2208-2220.

= Petersen, D. B., Chanthongthip, H., Ukrainetz, T. A., Spencer, T. D., & Steeve, R. W. (2017).
Dynamic assessment of narratives: Efficient, accurate identification of language impairment in
bilingual students. Journal of Speech, Language, and Hearing Research, 60, 983-998.



BICS

Basic Interpersonal Communication Skills

Refers to the social language first used when learning any language

The universal aspects of language proficiency that are required for speakers to communicate
with one another

Includes everyday language used in social situations and during everyday tasks

= Turn taking, providing personal narratives, asking questions, responding to directions, making
requests, communicating wants and needs, repairing conversational breakdowns, using gestures

= Commonly referred to as “playground English”

(Cummins, 2000)



CALP

Cognitive Academic Language Proficiency

Refers to academic language

= Using language to inform, compare, order, classify, analyze, infer, justify and persuade, solve
problems, and evaluate in all content areas

[t takes approximately 5 to 7 years to acquire this type of language proficiency in a first
language

It may take up to 10 years to acquire this type of language proficiency in a second language

(Cummins, 2000)



IMPLICATIONS FOR ASSESSMENT OF
ENGLISH LANGUAGE LEARNERS

= Dual language exposure is not a risk factor in language development

* Providing children consistent, continuous, and rich exposure to both languages on a regular
basis will ensure full dual language development

= Do not be concerned if ELLs produce sentences in one language that follow the grammatical
rules of their other language

» Language dominance should be determined before assessment of language is completed

* Code-switching is not indicative of a problem



IMPLICATIONS FOR ASSESSMENT OF
ENGLISH LANGUAGEL EARNERS (Cont.)

= Testing ELLs in English (their nondominant language) can result in an underestimation of the
child’s skills

= English vocabulary size is not a full indication of an ELLs skills

» Crosslinguistic influence and/or code mixing should not be factors in determining if an ELL has
a disorder

= Disordered language causes both languages to be delayed

= |t 1s not appropriate or recommended to suggest that an ELL with or without a disability be
encouraged to use only one language

= Milestones for other languages are not the same as they are for English



References

20 U.S.C. § 1414 et seq. (Individuals with Disabilities Education Act 2004).
NJAC 6A:14-3.4 (Chapter 14 Special Education Law of New Jersey).
ASHA (n.d.). Cultural and linguistic variables. Rockville, MD: ASHA.

ASHA (n.d.). Bilingual Service Delivery. Rockville, MD: ASHA. Retrieved on November 29, 2017 from https://www.asha.org/Practice-Portal/Professional-Issues/Bilingual-Service-Delivery/

ASHA (n.d.). Collaborating with Interpreters. Rockville, MD: ASHA. Retrieved on November 29, 2017 from h

Banerjee, R., & Guiberson, M. (2012). Evaluating young children from culturally and linguistically diverse backgrounds for special education services. Young Exceptional Children, 15(1), 33-45.
Boudreau, D. (2008). Narrative abilities - Advances in research and implications for clinical practice. Topics in Language Disorders, 28(2), 99-114.

Caesar, L, & Kohler, P. (2007). The state of school-based bilingual assessment: Actual practice versus recommended guidelines. Language, Speech, and Hearing Services in Schools, 38(3), 190-200.
Caruso, C. (2012). To be bilingual: That is the answer, not the question. VOICES, Winter 2012, p. 8.

Crais, E., & Lorch, N. (1994). Oral Narratives in school-aged children. Topics in Language Disorders, 14, 13-28.

Crowley, C. (n.d.). Culturally and/or linguistically diverse (CLD) child. Retrieved on September 20, 2014 from http://leadersproject.org/glossary/culturally-andor-linguistically-diverse-cld-child

Crowley, C. ((12012). Preschool Disability Evaluations. Module 12: Socioeconomic, linguistic, and cultural bias. Found at http://leadersproject.org/media/video/preschool- disability-evaluations-module-12-socieconomic-
linguistic-and-cultural-bias

Crowley, C. (2014). Dynamic assessment: How does it work in the real world of preschool evaluations? ASHA Leader Blog, May 2014. Retrieved from: http://blog.asha.org/2014/05/01/dynamic-assessment-how-does-
it-work=in-the-real-world-of-preschool-evaluations/

Crowley, C. J. (2008, October 2). Bilingual/bicultural assessment. Powerpoint lecture presented at Teachers College, Columbia University, New York, NY.
Crowley, C. J., & Ouelette, P. S. (2006). Asking the critical questions: The parent interview. Advance for Speech-Language Pathologists & Audiologists, 16(9), 10.

Crowley, C., Friedman, L., & Tancredi, D. (2006). The teacher interview: Questions you need to ask. Advance for Speech-Language Pathologists & Audiologists, 16(48), 5.



References

Cummins, J. (1984). Bilingualism and special education: Issues in assessment and pedagogy. Austin, TX: Pro-Ed.

Cummins, J. (2000). BICS and CALP. In the Routledge Encyclopedia of Language Teaching and Learning (pp. 390-392). UK: Routledge Publishers.

Delpit, L. (1995). Other People’s Children. New York: NY: New Press.

Dollaghan, C. & Campbell, T.F. (1998). Nonword repetition and child language impairment. Journal of Speech, Language, and Hearing Research, 41, 1136-1146

Genesee, F., Paradis, J., & Crago, M. B. (2004). Dual Language Development & Disorders: A Handbook on Bilingualism & Second Language Learning. Baltimore, MD: Paul H. Brooks Publishing Co.
Goldstein, B., & Iglesias, A. (2004). Language and dialectal variations. In J. E. Bernthal & N. W. Bankson (Eds.), Articulation and Phonological Disorders, 5, 348-375.

Gutiérrez-Clellen, V. F., & Simon-Cereijido, G. (2010). Using nonword repetition tasks for the identification of language impairment in Spanish-English speaking children: Does the language of assessment matter?
Learning Disabilities Research and Practice, 25(1), 48-58. DOI: 10.1111/j.1540-5826.2009.00300.x.

Hart, B., & Risley, T. R. (1995). Meaningful Differences in the Experiences of Young American Children. Baltimore, MD: Paul H. Brookes Publishing.
Hart, B. & Risley, T. R. (2003). The Early Catastrophe: The 30 million word gap by age 3. American Educator, 4-9.
Hasson, N., Camilleri, B., Jones, C., Smith, J., & Dodd, B. (2012). Discriminating disorder from difference using dynamic assessment with bilingual children. Child Language Teaching and Therapy, 29(1), 57-75.

Heath, S. B. (1982). Questioning at Home and at School: A comparative study. In G. Spindler (Ed.), Doing the Ethnography of Schooling. New York: Holt, Rinehart & Winston, pp.102-131. [Reissued 1988 by G.
Spindler, ed. Prospect Heights, IL: Waveland Press, Inc. Pp. 102-131].

Horton-Ikard, R., & Weismer, S.E. (2007). A preliminary examination of vocabulary and word learning in African American toddlers from middle and low socioeconomic status homes. American Journal of Speech-
Language Pathology, 16, 381-392.

Kay-Raining Bird, E., Cleave, P., Trudeau, N., Thordardottir, E., & Sutton, A. (2005). The language abilities of bilingual children with down syndrome. American Journal of Speech-Language Pathology, 14, 187-199.

Kayser, H. (1995). Assessment of speech and language impairments in bilingual children. In K. Kayser (Ed.), Bilingual Speech-Language Pathology: An Hispanic Focus. San Diego: Singular Publishing Group, Inc., pp.
243-264.



References

Kremer-Sadlik, T. (2005). To be or not to be bilingual: Autistic children form multilingual families. ISB4: Proceedings of the 4th International Symposium on Bilingualism, 1225-1234. Somerville, MA: Cascadilla Press.
LEADERSProject. (2013, February 9). Module 30 Dynamic assessment: Non-word repetition task part 2 [Video File]. Retrieved from: https://www.youtube.com/watch?v=RwXOTySOEAS

LEADERSProject. (2013, February 9). Module 31: Dynamic assessment: Fast mapping introduction and example 1 [Video File]. Retrieved from: https://www.youtube.com/watch?v=3VpdteTkpaQ

Leaders Project (2015). Understanding assessment: The critical questions. Retrieved from https://www.leadersproject.org/2015/03/18/the-critical-questions/

New Jersey Department of Education. (n.d.) (a). DOE Data 2012-2013 Enrollment. Retrieved on September 20, 2014 from http://www.state.nj.us/education/data/enr/enr13/county2.htm

New Jersey Department of Education. (n.d.) (b). DOE Data 2013-2014 Enrollment. Retrieved on September 20, 2014 from http://www.state.nj.us/education/data/enr/enr14/county2.htm

Pattcle{%or},z J9 L., & Pearson, B. Z. (2012). Bilingual lexical development, assessment, and intervention. In B. A. Goldstein (Ed.) Bilingual Language Development & Disorders in Spanish-English Speakers 2nd Edition,
pp. 113-129.

New Jersey Administrative Code New Jersey Administrative Code 6A:14 Special Education.

Peiia, E., Spaulding, T., & Plante, E. (2006). The composition of normative groups and diagnostic decision making: Shooting ourselves in the foot. American Journal of Speech- Language Pathology, 15, 247-254.
Pefia, E. D., & Quinn, R. (1997). Task familiarity: Effects on the test performance of Puerto Rican and African American children. Language, Speech, and Hearing Services in Schools, 28, 323-332.

Restrepo, M. A. (1998). Identifiers of predominantly Spanish-speaking children with language impairment. Journal of Speech Language and Hearing Research, 1398-1411

Roseberry-McKibbin, C. (2014). Multicultural students with special language needs: Practical strategies for assessment and intervention (4th ed.). Oceanside, CA: Academic Communication Associates.
Roseberry-McKibbin, C., & Brice, A. (n.d.). Acquiring English as a second language: What’s “normal,” what’s not. Retrieved on June 30, 2014 from http:/www.asha.org/public/speech/development/easl/.
Roseberry-McKibbin, C., Brice, A., & O’Hanlon, L. (2005). Service English language learners in public school settings: A national survey. Language, Speech, and Hearing Services in Schools, 36, 48-61.

Spaulding, T. J., Plante, E., & Farinella, K. A. (2006). Eligibility criteria for language impairment: Is the low end of normal always appropriate? Language, Speech, and Hearing Services in Schools, 37, 61-72.
U.S. Census Bureau. (2016, July 1). Quickfacts: New Jersey. Retrieved from https://www.census.gov/quickfacts/NJ



