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Negative Effects of 
Paper-Centered Materials





Environment
Effects of Paper-Centered Materials

❖ 1 student
➢ 5 essays
➢ avg. 3 pages
➢ avg. 2 drafts
➢ avg. 2 page outline
➢ avg. 2 page peer feedback
➢ avg. 1 page rubric 

=avg. 55 pages per Ss x 15 Ss = 

825 pages per semester 



Teachers & 
Students

Effects of Paper-Centered Materials 

❖ Hard to Organize
➢ Clutter→ Stress
➢ Misplaced Papers
➢ Wrong Place→ 

Wrong Thing
❖ Limited Access
❖ Physical Burden 





Advantages of the
Paperless Writing Classroom



Teachers & 
Students

Effects of the Paperless Writing 
Classroom

❖ Time
❖ Organization
❖ Convenience
❖ Motivation



Teachers 
Effects of the Paperless Writing 

Classroom

❖ Time
➢ less time collecting in class 
➢ fewer variables (late papers)

❖ Organization
➢ decreases clutter→ stress
➢ everything in one place
➢ fewer opportunities to lose papers
➢ individualized system

❖ Convenience
➢ ease of access
➢ no physical burden
➢ reimagined tracking system









Students 
Effects of the Paperless Writing 

Classroom

❖ Time
➢ less time printing 
➢ fewer variables (late papers)

❖ Organization
➢ decreases clutter→ stress
➢ past work is easier to reference
➢ fewer opportunities to lose papers
➢ individualized system

❖ Convenience
➢ ease of access
➢ no physical burden

❖ Motivation 
➢ learner experience 
➢ authentic environment/task authenticity



“Whetting the 
students’ appetite”

“Breaking the 
monotony of 
learning”

“Making the 
teaching materials 
relevant to the 
learners”

“Creating learner 
autonomy”





The Student Learning Outcomes
for my Paperless Writing Classroom Students



EAP 101 Reading/Writing SLOs
Student learning outcomes:
By the end of the semester, students will be able to:

A. utilize reading skills such as identifying main ideas and theses, continuing ideas, cause and effect, points of view, and graphic 
material in complex authentic fiction/nonfiction texts with academic content as evidenced by formal assessment, oral and written 
activities, and other creative projects. (reading skills)

B. synthesize information from complex authentic fiction/nonfiction texts with academic content in order to pose questions and 
support arguments with textual evidence in discussions, written responses, and other creative projects. (critical thinking)

C. employ a process approach to writing cohesive academic essays, based on a variety of structures, that clearly support opinions on 
controversial topics with details and examples that apply to clear academic theses. (writing structure and content)

D. apply a variety of complex sentence structures and cohesive devices with some advanced academic vocabulary to clearly convey 
facts, ideas, and opinions in academic writing. (paragraph-length discourse)

E. demonstrate the ability to self-correct errors for accuracy in grammar and vocabulary, while avoiding run-on sentences, fragments, 
comma splices, and other punctuation errors, by editing their own academic essays throughout the writing process. 
(self-correction)

F. analyze writing skills learned in class and at writing workshops held by the Center for Academic Excellence, such as format, 
structure, content, terminology, and the writing process as evidenced by peer evaluation tasks and other written activities. (self- 
reflection)



How-To Guide:
Paperless Writing Classroom



How-To Guide: Paperless Writing Classroom (with Google Drive)

1. Click on Google Apps→ Click on 
Google Drive

2. From Google Drive→ Create a new 
folder for the course

3. Create a folder for each student→ 
share the folder by email

4. Create premade documents needed 
(such as outlines, peer forms, and 
rubrics)

5.  Make one copy per student→ 
Move copy to each student folder 
when needed
6. Suggest/require students do all 
work in GWF
7. Follow track changes/Monitor due 
dates 
8. Use for teacher feedback
9. Use for peer feedback
10. Upload graded rubric



How-To Guide
1. Click on Google Apps→ Click on Google Drive



How-To Guide
2. From Google Drive→ Create a new folder for the course



How-To Guide
3. Create a folder for each student→ Share the folder by email



How-To Guide
4. Create premade documents needed (such as outlines, peer forms, and rubrics)



How-To Guide
5. Make one copy per student→ Move copy to each student folder when needed



How-To Guide
6. Suggest/require students do all work in GWF

7. Follow track changes/Monitor due dates 

★ Example Essay  (You can request access to this doc after the conference; it can’t be made public with the track changes.)

8. Use for teacher feedback (above example)

9. Use for peer feedback

★ Example Form

10. Upload graded rubric

https://docs.google.com/document/d/1N56T-z7l4SgLBunUB4y3R8JEkdFgOZ-IYPqHyBx456U/edit?usp=sharing
https://docs.google.com/document/d/13SpOuP1iFpEfK46iOT19RpcPRjBoIPE_SDImiVNnPsU/edit
https://docs.google.com/document/d/1wqgiBJi0AElI6mp49IUAhR6FyE6INSr-CKyHETYbuDw/edit
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