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Negative Effects of

Paper-Centered Materials




“THE AVERAGE AMERICAN USES SEVEN TREES

AND 680 POUNDS OF PAPER PER YEAR.”




Environment

Effects of Paper-Centered Materials

% 1 student

5 €ssays

avg. 3 pages

avg. 2 drafts

avg. 2 page outline

avg. 2 page peer feedback
aveg. 1 page rubric
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=avg. 55 pages per Ss X 15 5SS =

825 pages per semester



Teachers &
Students

Effects of Paper-Centered Materials

< Hard to Organize
> (Clutter» Stress
> Misplaced Papers
> Wrong Place»
Wrong Thing

% Limited Access
« Physical Burden






Advantages of the
Paperless Writing Classroom
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Effects of the Paperless Writing
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Teachers

Effects of the Paperless Writing
Classroom

’ [ ]
< Time
> less time collecting in class
> fewer variables (late papers)

’ [ ] [
¢ Organization
> decreases clutter» stress
> everything in one place

> fewer opportunities to lose papers
> individualized system

% (Convenience

> ease of access
> 1o physical burden
> reimagined tracking system
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Culture kids™, TCKs are different with immigrants or refugee. Bilal Ahmad grew up in the
United Arab Emirates, Canada, and United State, so he is also TCKs. According author, he said
“TCKs are different because of their class and the global economy in which they live.” I agree
constantly changing society improves TCKs ability to deal with change. I do not agree that TCKs
are comfortable with change. Adaptability is not the only skill that TCKs have. I will discuss
how money does not make people adapt to new places always and TCks are not in unique

situations as said by Bilal .

The author describes few points which differences TCKs have; because of their class and
the global economy in which they live. TCKs merge into their original culture, second or third
culture with no clear line of demarcation. Also, they are comfortable with change because their

adaptability 1s an asset to deal with the change and ability for adapt to continuously changing

social life. TCKs love flexibility and relocation, not predicability and rootedness (p196).
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Do a careful edit for sentence

structure.

He wrote this in the past.
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Edit for comma splices.

Excellently structured intro
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EAP 101 Writing Rubric ASSIGNMENT: Minyoung GRADE: 23/25=92%
4 3% 3 2% 2 1% 1 ¥% POINTS
Assignment & Format | superior address and address and completion of partial address and/or minimal completion and/or 3.5
completion of the task; all the task; missing one or two completion of the task; wrongful address of the task;
aspects of basic essay format aspects of basic essay format | missing several aspects of distracting lack of formatting
included basic essay format
Writing Structure accurately includes all ludes most organizational | emerging ization for di ing lack of 4
organizational aspects of this aspects of this particular this particular writing organization
particular writing structure writing structure structure
Content & Devel mature, eval ideas well- mature ideas adequately ideas somewhat developed/ | flatideas underdeveloped 4
developed and | lly outlined | developed and logically tlined or too flat and/or sporadic
outlined
Comprehensibility text readily comprehensible, text comprehensible, text mostly comprehensibl comprehensibility in 3.5
requiring no interpretation on requiring minimal requiring some question; interpretation
the part of the reader interpretation of the reader interpretation of the reader imped
Paragraph- Length variety of compound/complex use of pound/ 1 some pound, 1 variety of discrete sentences 3.5
Discourse variety of coh use of coh simple coh with lack of compound/
devices, avo‘ idance of n.n—on devices, mostly avoiding devices, includes some complex sentences and
/fr: d | run-ons/fr: working | run-ons/fragments; cohesive devices; apparent
d ding of p d ding of emer'mg understandmg of run-ons/fragments; lack of
advanced use of acad ion; thoughtful use luse | punctuation understanding;
vocabulary of academi bulary lary use of simple vocabulary
Language Control the ability of self-correction in some ability of self-correcuan inability or unaccountability 35
gr and bulary for ingr and ¥ nin grammar of self-correction in grammar
accuracy; some advanced for clarity and vocabulary for clarity and vocabulary
stylized corrections
Process Writing evidence of writing process - |
[brainstorm, outling, draft, revision]
[1 point]

-format: looks good

-intro: well- sm,mzed' clear thesis

-BP1: great under

-condl: inclusive

self-correction

of text; clear

-BP2: well-structured and supported; some use of supplemental source
-BP3: nice additions to support; well-structured

-grammar & language: variety of structures; some high level vocab; attempts at

-language: compl
punctuation

compound sentence
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Students

Effects of the Paperless Writing
Classroom

‘ [ )
< Time
> less time printing
> fewer variables (late papers)

‘ [ ] [ ]
¢ Organization
> decreases clutter» stress
> past work is easier to reference

> fewer opportunities to lose papers
> individualized system

% (Convenience

> ease of access
> no physical burden

% Motivation

> learner experience
— > authentic environment/task authenticity



“Making the
teaching materials
relevant to the
learners”

“Creating learner
autonomy”

“Whetting the
students’ appetite

“Breaking the
monotony of
learning”




"THERE IS [...] AN AUTOMATIC LINK BETWEEN THE PEDAGOGICAL.
WORLD AND THE EXPERIENTIAL WORLD. THERE SHOULD BE
SYSTEMATIC LINKS BETWEEN THE WORLD OF THE CLASSROOM
AND THE WORLD BEYOND THE CLASSROOM." -DAVID NUNAN




The Student Learning Outcomes

for my Paperless Writing Classroom Students




EAP 101 Reading/Writing SLOs

Student learning outcomes:
By the end of the semester, students will be able to:

A.  utilize reading skills such as identifying main ideas and theses, continuing ideas, cause and effect, points of view, and graphic
material in complex authentic fiction/nonfiction texts with academic content as evidenced by formal assessment, oral and written
activities, and other creative projects. (reading skills)

B.  synthesize information from complex authentic fiction/nonfiction texts with academic content in order to pose questions and
support arguments with textual evidence in discussions, written responses, and other creative projects. (critical thinking)

C. employ a process approach to writing cohesive academic essays, based on a variety of structures, that clearly support opinions on
controversial topics with details and examples that apply to clear academic theses. (writing structure and content)

D. apply a variety of complex sentence structures and cohesive devices with some advanced academic vocabulary to clearly convey
facts, ideas, and opinions in academic writing. (paragraph-length discourse)

E. demonstrate the ability to self-correct errors for accuracy in grammar and vocabulary, while avoiding run-on sentences, fragments,
comma splices, and other punctuation errors, by editing their own academic essays throughout the writing process.
(self-correction)

F.  analyze writing skills learned in class and at writing workshops held by the Center for Academic Excellence, such as format,
structure, content, terminology, and the writing process as evidenced by peer evaluation tasks and other written activities. (self-
reflection)



How-To Guide:

Paperless Writing Classroom




How-To Guide: Paperless Writing Glassroom (with Google Drive)

1. Click on Google Apps» Click on
Google Drive

2. From Google Drive» Create a new
folder for the course

3. Create a folder for each student»
share the folder by email

4. Create premade documents needed
(such as outlines, peer forms, and
rubrics)

5. Make one copy per student»
Move copy to each student folder
when needed

6. Suggest/require students do all
work in GWF

7. Follow track changes/Monitor due
dates

8. Use for teacher feedback

0. Use for peer feedback

10. Upload graded rubric



How-To Guide

1. Click on Google Apps» Click on Google Drive
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How-To Guide

2. From Google Drive» Create a new folder for the course
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How-To Guide

3. Create a folder for each stndents»
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STEP 3: MAKE AN /£
Making an outline helj
steps in the chapter.

I. INTRODUCT!
Hook:
Background I
Thesis Statem

II. BODY PARA(
Topic:

1. Supporting Id

a. Eviden
b. Eviden
2. Supporting Id
a. Eviden

b. Eviden

tompz

Directi EAP 101 Writing Rubric ASSIGNMENT: GRADE: /25=
checkli
4 3% 3 2% 2 1% 1 % POINTS
Assignment & Format | superior address and address and completion of partial address and for minimal completion and/or
Your M completion of the task; all the task: missingone ortwo | completion of the task: wrongful address of the task:
Your F aspects of basic essay format aspects of bastc essay format | missing several aspects of distractung lack of formatung
included basic essay format
Writing Structure accurately mncludes all includes most organizational | emerging organization for distracting lack of
organizational aspects of this aspects of this particular this particular writing organization
Form particular writing structure writing structure structurs
Content & Development | mature, evaluative tdeas well- mature :deas adequately ideas somewhat developed/ | flatideas underdeveloped
Does" developed and logically outlined | developed and logleally outlined or too flat and/or sporadic
outlined
} Comprehensibility text readily comprehensible, text comprehensible, text mostly comprehensible, | comprehensibility in
Does requiring no interpretationon | requiring minimal requiring some question: interpretation
the part of the reader interpretation of the reader interpretation of the reader | impedes meaning
Does: Paragraph- Length variety of compound/complex use of compound/complex some compound /complex variety of discrete sentences
Discourse sentences, variety of cohesive sentences, use of cohesive sentences, simple cohesive with lack of compound/
devices, avordance of run-on dewvices, mostly avoiding devices, includes some complex sentences and
Does: sentences/fragments; advanced | run-ons/fragments; working | run-ons/fragments; cohesive devices: apparent
understanding of punctuation: | understanding of emerging understanding of | run-ons/fragments: lack of
Areth advanced use of academic punctuation: thoughtful use punctuation; eccasional use | punctuation understanding:
vocabulary of academic vocabulary of academic vocabulary use of simple vocabulary
Language Contrel the ability of self-correction in some ability of self-correction | minimal ability of tnability or unaccountability
Is eac grammar and vocabulary for in grammar and vocabulary | self-correctionin grammar | of self-correction in grammar
accuracy; some advanced for clarity and vocabulary for clanity and vocabulary
Is the stylized corrections
Process Writing evidence of writing process
(bramnsrorm, curline, draft, revision]
How1 [1 point]
format: -format:
“intro: -ntro:
Intro -BP1: -BPL:
-BP2: -BP2:
) -BP3: -BP3:
Does -concl: -concl:
-STAMMar; -grammar:
Does: Janguage: -language:
on the




How-To Guide

5. Make one copy per student» Move copy to each student folder when needed
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How-To Guide

6. Suggest/require students do all work in GWF

7. Follow track changes/Monitor due dates

* [ixample Essav (You can request access to this doc after the conference; it can’t be made public with the track changes.)

8. Use for teacher feedback (above example)

0. Use for peer feedback

* Example Form

10. Upload graded rubric
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