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1.  To	develop	awareness	of	genre-
based	pedagogy	through:	
a.  The	Teaching	and	Learning	

Cycle,	
b.  Key	Language	Uses	(genres)	

2.  To	introduce	acQviQes	that	
deconstruct	language	features	of	
text	to	support	reading	for	
meaning	

3.  To	introduce	joint	construcQon	
of	text	to	support	language	
development	

Workshop	Objec+ves	
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Prepare,	not	repair	
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Go	Deep	
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The	gradual,	supported	guidance	that	
prepares	students	to	achieve	goals	
they	could	not	achieve	independently.	
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Teaching	and	Learning	Cycle	
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Planning	for	Instruc+on	and	Assessment	

What	is	the	primary	
purpose	of	the	text	
(genre)?		What	are	
essenQal	language	
features	for	this	

purpose?		

What	standards	
are	being	

addressed	by	this	
unit?	

How	does	this	unit	align	
with	students'	current	

knowledge	and	
experiences?	

What	scaffolds	need	to	
be	in	place	to	support	
student	success?	

How	will	students	
demonstrate	their	

learning?	
(culminaQng	task	and	
overall	learning	goals)	
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Teaching	and	Learning	Cycle	
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Building	awareness	of	language	paIerns	

Topic	
What	experiences	have	students	

had	with	this	topic?	
How	close	is	knowledge	to	

personal	experience?	
How	deep	is	their	knowledge?	

Genre	
What	is	the	organizaQonal	structure	

and	purpose	for	using	this	Key	
Language	Use?	

Are	students	familiar	with	both	
everyday	and	academic	pa\erns	of	

this	genre?	

Text-based	Language	
What	grammaQcal	and	lexical	
choices	help	make	the	author's	

message	clear?	
What	other	resources	in	the	text	

support	the	purpose	and	
meaning-making?	

Scaffolding	Reading	
What	learning	to	read	pa\erns	
need	to	be	taught	or	reinforced,	
e.g.,	word	families,	phonology,	
syllables/spelling,	morphology?	
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Narrate	
(story	telling)	

Purpose:	To	provide	
entertainment,	engage	
and	extend	the	
imagina7on.	
•  Follows	a	story	grammar	
•  Specific	to	audience	
•  Descrip7ve	language	
around	character’s	
appearance,	behaviors,	
thoughts,	feelings	

•  Literary	language	
•  Past	tense	

When	Cuddlepuss	lost	his	
purr.	
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Explain	
Purpose:	To	tell	HOW	or	
WHY	about	a	
phenomenon	or	analyze	
HOW	things	work.	
•  Iden7fy	phenomenon	
•  Precise	details	–	
sequence,	cause/effect,	
cycle,	system,	factors	

•  Voice	of	authority	
•  Technical	language	
•  Complex	sentence	
structure	

	
How	Tsunamis	Form	
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Argue	
Purpose:		Persuade	
someone	to	your	point	of	
view.	
•  Claims	and	evidence	
•  Evaluate,	emo7ve,	or	
objec7ve	language	

•  Models	of	obliga7on	
•  Counterclaims	and	
mul7ple	perspec7ves	

•  Neutral	stance	
•  Call	to	ac7on		

	
Saving	Old	Growth	Forests	
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Inform	
Purpose:		To	observe,	
describe	a	class	of	things	
in	order	to	inform,	
iden7fy,	contrast,	
compare,	classify	
•  Non-fic7on,	voice	of	
authority	

•  Introduc7on	to	topic	
•  Detailed	descrip7ons,	
bundled	by	sec7ons	-	
characteris7cs,	
behaviors,	parts/
components	

•  Taxonomies,	diagrams,	
visuals	

	
Frogs	
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How	might	genres	(purpose	of	text)	
inform	your	teaching?		
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Organiza+onal	PaIern	for	Informa+on	
Reports	

• Title	and	orienQng	statement	that	idenQfies	
topic	

• Stance	as	expert	
• Detailed	descripQons,	bundled	by	secQons	that	
describe	characterisQcs,	behaviors,	etc.	

• May	include	labelled	diagrams,	photos,	drawings	
or	other	visuals	

• OpQonal	conclusion	
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Linguis+c	Components	
Verb	Groups	
• Factual,	declaraQve	statements;	acQon	verbs	to	
describe	behaviors;	Qmeless	present	tense	and	
passive	voice	to	state	facts	and	show	relaQonships	

• RelaQonal	verbs	to	describe	a\ributes,	link	parts	to	
whole	(be,	have,	belong	to)	

• Details	of	the	circumstances	surrounding	the	
acQvity	(adverbials	to	tell	how,	when,	for	how	long,	
where)	
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Linguis+c	Components	
Noun	Groups	
• Generalized	nouns	(caterpillars,	landforms,	
democracy,	migra7on,	acids	and	bases)	

• Details	about	the	nouns	(adjecQves	to	describe	
shape,	size,	quan7ty,	type,	what	it’s	like,	etc.)	

• Lexical	chains	and	referenQal	devices	to	create	
interest	and	cohesion	(pronoun	reference,	
synonyms,	renaming	topic,	nominaliza7on)	
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Pre-teaching	informa+onal	wri+ng	

	

	

	

	

	

Thanks	to	Angela	Froemming,	1st	grade	EL	teacher	in	Roseville,	MN		
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Planning	for	Instruc+on	and	Assessment	

What	is	the	primary	
purpose	of	the	text	
(genre)?		What	are	
essenQal	language	
features	for	this	

purpose?		

What	standards	are	
being	addressed	by	

this	unit?	

How	does	this	unit	align	
with	students'	current	

knowledge	and	
experiences?	

What	scaffolds	need	to	
be	in	place	to	support	
student	success?	

How	will	students	
demonstrate	their	

learning?	
(culminaQng	task	and	
overall	learning	goals)	
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1=	Caribou	
2=	dangers	connected	to	migraQon	
	
What	might	we	expect	to	learn	as	we	read?	
What	might	be	key	language	features	and	key	vocabulary?	
What	might	we	want	our	students	to	write	about	as	a	result	of	their	reading?	
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Planning	for	Instruc+on	and	Assessment	

What	is	the	primary	
purpose	of	the	text	
(genre)?		What	are	
essenQal	language	
features	for	this	

purpose?		

What	standards	are	
being	addressed	by	

this	unit?	

How	does	this	unit	align	
with	students'	current	

knowledge	and	
experiences?	

What	scaffolds	need	to	
be	in	place	to	support	
student	success?	

How	will	students	
demonstrate	their	

learning?	
(culminaQng	task	and	
overall	learning	goals)	
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h\ps://maps.journeynorth.org/map/?year=2019&map=monarch-adult-first		

Circumstances:	
Details	that	
surround	the	
ac7vity.	
	
When?	
For	how	long?	
How	oXen?	
At	what	point	in	
7me?	
Where?	
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Building	awareness	of	language	paIerns	

Topic	
What	experiences	have	students	

had	with	this	topic?	
How	close	is	knowledge	to	

personal	experience?	
How	deep	is	their	knowledge?	

Genre	
What	is	the	organizaQonal	structure	

and	purpose	for	using	this	Key	
Language	Use?	

Are	students	familiar	with	both	
everyday	and	academic	pa\erns	of	

this	genre?	

Text-based	Language	
What	grammaQcal	and	lexical	
choices	help	make	the	author's	

message	clear?	
What	other	resources	in	the	text	

support	the	purpose	and	
meaning-making?	

Scaffolding	Reading	
What	learning	to	read	pa\erns	
need	to	be	taught	or	reinforced,	
e.g.,	word	families,	phonology,	
syllables/spelling,	morphology?	



©2019	Board	of	Regents	of	the	University	of	Wisconsin	System	

h\ps://maps.journeynorth.org/map/?year=2019&map=monarch-adult-first		

Circumstances:	
Details	that	
surround	the	
ac7vity.	
	
When?	
For	how	long?	
How	oXen?	
At	what	point	in	
7me?	
Where?	
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Tell	me	more!	
• Who	or	what	is	
this	about?	

•  Tell	me	more!	
• What’s	
happening?	

•  Tell	me	more!	
Where	did	it	
happen?		How	long?	
When?	In	what	
way?	Why?	

1.  Every	spring,	frogs	set	off	on	
a	journey	to	find	a	mate.	

2.  Beginning	in	mid-August,	
hundreds	of	millions	of	
bu\erflies	travel	south	to	
central	Mexico.	

3.  In	April	and	May,	the	snow	
begins	to	melt.	

4.  The	caribou	stay	on	their	
summer	range	for	one	to	
two	months.	



©2019	Board	of	Regents	of	the	University	of	Wisconsin	System	

Tell	me	more!	
• Who	or	what	is	
this	about?	

•  Tell	me	more!	
• What’s	
happening?	

•  Tell	me	more!	
Where	did	it	
happen?		How	long?	
When?	In	what	
way?	Why?	

1.   Every	spring,	frogs	set	off	on	
a	journey	to	find	a	mate.	

2.   Beginning	in	mid-August,	
hundreds	of	millions	of	
bu\erflies	travel	south	to	
central	Mexico.	

3.   In	April	and	May,	the	snow	
begins	to	melt.	

4.  The	caribou	stay	on	their	
summer	range	for	one	to	
two	months.	
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Whale	Migra+on	
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In	the	fall,	sperm	whales	migrate	toward	the	
Equator	to	look	for	a	mate.	
During	the	spring	and	summer,	sperm	whales	
swim	farther	away	from	the	Equator	in	search	of	
food.		Female	whales	and	their	young	stay	in	the	
warmer	tropical	waters	year	round.			
Who	or	what	is	
this	about?		

Tell	me	more!	
Which	one?		
How	many?	
What	is	it	like?	
What	type?		

What’s	
happening?	

Tell	me	more!	
Where	did	it	
happen?	
When?		How	
long?	How	o7en?	
In	what	way?	Like	
what?	Why?	

Whales	 Sperm	whales	 Migrate	 In	the	fall	
Toward	the	
Equator	
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Mul+-semio+c	Support	

• h\ps://youtu.be/1wB-FhUp0gI		

• h\ps://www.youtube.com/watch?v=Wc-B97hRwUs	
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Building	awareness	of	language	paIerns	

Topic	
What	experiences	have	students	

had	with	this	topic?	
How	close	is	knowledge	to	

personal	experience?	
How	deep	is	their	knowledge?	

Genre	
What	is	the	organizaQonal	structure	

and	purpose	for	using	this	Key	
Language	Use?	

Are	students	familiar	with	both	
everyday	and	academic	pa\erns	of	

this	genre?	

Text-based	Language	
What	grammaQcal	and	lexical	
choices	help	make	the	author's	

message	clear?	
What	other	resources	in	the	text	

support	the	purpose	and	
meaning-making?	

Scaffolding	Reading	
What	learning	to	read	pa\erns	
need	to	be	taught	or	reinforced,	
e.g.,	word	families,	phonology,	
syllables/spelling,	morphology?	
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In	this	first	secQon,	the	author	is	
gekng	you	interested	in	reading	
and	trying	to	help	you	visualize	
the	caribou	migraQon.		The	author	
compares	the	thousands	of	
migraQng	caribou	to	a	thin,	brown	
river	because	they	all	travel	single	
file,	in	a	line	and	they	have	brown	
fur.	

If	you	fly	over	the	
ArcQc	in	the	fall,	
you	will	see	an	
amazing	sight:		
thousands	of	
migraQng	caribou	
flowing	across	the	
landscape	like	a	
thin,	brown	river.	

Telling	first	
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This	secQon	describes	
the	caribou	and	tells	
why	they	have	their	
name.		It	also	describes	
the	land	and	the	things	
that	make	it	a	HARSH	
place	to	live.		A	HARSH	
environment	in	one	of	
the	dangers	caribou	face	
to	survive.		This	secQon	
gives	you	informaQon	to	
write	down	for	your	
note-taking.		

	
These	caribou	are	barren-
ground	caribou.		Barren	
ground	means	“lacking	
plants	or	crops.”		These	
words	perfectly	describe	
the	land	of	the	ArcQc	
tundra,	the	cold,	treeless	
regions	of	northern	Asia,	
Europe,	and	North	America	
where	these	caribou	live.		
In	these	harsh	lands,	
several	million	barren-
ground	caribou	follow	the	
same	migraQon	pa\erns	
their	ancestors	did	
thousands	of	years	ago.	

Telling	and	direc+ng	focus	



©2019	Board	of	Regents	of	the	University	of	Wisconsin	System	

These	caribou	are	barren-ground	caribou.		
Barren	ground	means	“lacking	plants	or	crops.”		
These	words	perfectly	describe	the	land	of	the	
ArcQc	tundra,	the	cold,	treeless	regions	of	
northern	Asia,	Europe,	and	North	America	
where	these	caribou	live.		In	these	harsh	lands,	
several	million	barren-ground	caribou	follow	
the	same	migraQon	pa\erns	their	ancestors	
did	thousands	of	years	ago.	
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These	caribou	are	barren-ground	caribou.		
Barren	ground	means	“lacking	plants	or	
crops.”		These	words	perfectly	describe	the	
land	of	the	ArcQc	tundra,	the	cold,	treeless	
regions	of	northern	Asia,	Europe,	and	North	
America	where	these	caribou	live.		In	these	
harsh	lands,	several	million	barren-ground	
caribou	follow	the	same	migraQon	pa\erns	
their	ancestors	did	thousands	of	years	ago.	



©2019	Board	of	Regents	of	the	University	of	Wisconsin	System	

Teaching	and	Learning	Cycle	
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1.  Caribous	face	several	
dangers	during	their	
migra7on.	

2.  The	caribou	has	to	travel	
through	harsh	land.	

3.  Next,	when	the	snow	hardens	
the	caribou	can’t	dig	for	
lichen	and	might	starve.	

4. While	they	are	migra7ng	
south,	predators	like	wolves	
or	bears	can	a^ack	and	kill	
them.	

Adverbials:		telling	
more!	
• During	the	summer	
•  In	September	
• When	the	snow	falls	
•  For	several	months	
•  South	of	the	tree	line	
• During	their	
migraQon	

•  Every	year	
•  In	that	area	
•  Through	harsh	lands	

The	Dangers	of	Migra+on	
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Teaching	and	Learning	Cycle	
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Caribou	is	one	of	the	
animal	that	migrate	to	
avoid	starvaQon.			
Caribou	repeat	their	
migraQon	over	and	over	
because	caribou	migrate	
to	find	lichen	and	even	
though	they	found	lichen,	
they	will	probably	eat	all	
the	lichen	in	that	area	
soon.	

	
The	danger	of	migra+on	
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Ques+ons?		Thoughts?	
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Thank	you	for	being	a	teacher!	


